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The effects of bumout caused by teaching practicum on the intention to
change teaching career path among PE major students:
Moderating effect of active motivation based on affect infusion model

Young Ro Jeong!, Hyungil Harry Kwon'*, & Juhae Baeck®

'Chung-Ang University

[Purpose] This study has four objectives. First, the study attempted to see if trainee teachers in PE

experienced a higher level of burnout as their experience as trainee teacher accumulated. Second, the

current study explored whether female trainee teachers experienced a higher level of burnout than their

male counterpart. Third, the study examined whether self-efficacy of trainee teachers had a significant

causal relationship on the level of burnout. Forth, the study looked into the possible moderating effect of

motivation in the relationship between burnout and intention to change their career path. [Methods] The
data for the study were collected from 112 trainee PE teachers of middle and high schools in Seoul and
its vicinity. The data were analyzed with the SPSS statistical package. [Results] First, the trainee
teachers’ level of burnout increased between 2nd week and 4th week and the increase was statistically

significant except in the sub-dimension of depersonalization. Second, female trainee teachers showed a

higher level of emotional exhaustion than their male counterpart. However, male trainee teachers showed

a higher level of diminished personal accomplishment than their female counterpart. Depersonalization

did not show any statistical mean difference between male and female groups. Among the four teacher

self-efficacy sub-dimensions, only teaching competence showed statistically significant negative influence

on emotional exhaustion. Lastly, trainee teachers’ level of motivation worked as a significant moderator in

the relationship between emotional exhaustion and intention to change their career path.

Key words: PE trainee teacher, Burnout, Self-efficacy, Level of motivation, Intention to change the

career path
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= o] A9 AFE T3 Bl vk Ak (Brewer &
Clippard, 2002: Choi & Kim, 2000: Lim & Do,
2014: Park, 2006). wAFeF FR7EA| 2 A HA] 244l
o] FA 7L ko] o] | A & 7F 2, A9
A e, 2WA T A¥T —’F AL U%(Woo
2017), d¥wAE A8 st 44 A 5ol wAlE

It He Fo2 dilem %‘16‘1715 f&E}(Hong,
2010). o]} Z& AbdATY] AHE upEo R E AT

o 1ae Ages

7 1 ASnd wAe A FAZS a&A G 2]
14 =9

AA =4 YR Aeltt

7Hd 30 A& ny mAdY wAb e B WS
A% Fot Adslhe HFa7lo| 4 Jks
nd Zolt}

HMFQnd(Affect infusion model)2} XS

WEAE 713 wsdF A0 ke A FAE3
Aot ek AE sk A A AP old
o] Il mAL A ARl A H] AL Al 2
3k et oj2igt Mtz Qg Bt wsds
2719 SAH -GN nEE sachke o] BH
(Lee, 2013). 9] 7ol B A 1L o Sop7] A=
ol gt whet wAe] A7 25| ddkoly vk

o MA = F&o| o5 AAA dh(Jang, 2014). WA
o] FHAIZe 7= A= ALl EEE ofy g} A E
A A= A9 g FA el dE nA F e
(Lee & Kim, 2016) ¥ wAp} Adel= #4944 144
o] W& E7|eH == o2 A4 =] wZel| (Hong,
2010) w9l A A& olal|st= Zlo| F a3t
ol wHHF Bt HA = Forgas(1995)7F Al
ket A FH = Eﬂ_l(Affect infusion model)< %3l 49
S . B Esta ofe] ¢ o S0
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2 A48ty | 24 A W4 (Direct access processing),
714 A2 W4 (Motivated processing), 24 A ]
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Table 1. Measurement items
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Variables Subfactor N of questions Cronbach's a Skewness Kurtosis
Emotional exhaustion 9 91 -404 ~-.016 -1.078 ~.006
Depersonalization 5 77 -019~1.073 -314~1.569
Bumout Dﬁ‘ﬁ;iﬁiiﬁ?al 8 92 233~ 1.047 _345~1.151
Overall 22 74
Teaching .93 364~ .937 =759 ~ .641
Guidance 4 92 1.033 ~ 1.205 -1.440 ~ .802
Self-efficacy Self-regulation 5 .76 110~ 1.237 -073 ~2.578
Task preference 4 73 -527~1.175 -1.053 ~.808
Overall 18 .94
Level of motivation Active motivation 5 .95 074 ~ 480 -1.430 ~-971
Intention to change the career path 5 .84 488 ~.923 -.589 ~ 470
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TFOR FAHUAT B AT M= TEA BT
< AHgeith WA E | tigt 554 F71e e
WA, 7t2A = Lol €A%, 24 3 AHdd 52
ouishks Aoz, 24A T FEA T/ &
A3 77k A9 e de E71E drle]
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Table 2. Result of examining hypothesis 1

Variables ~ Subfactor M SD  df t
E.E. 2wk 273 76
E.E. 4wk 3.02 93
Bum D. 2wk 214 55
out D. 4wk 2.09 .66
DPA.2wk 237 .78

DPA. 4wk 3.13 86

54000

111 72

-0.39%#*

wk < 001
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Table 3. Burnout at the early period of teaching practicum
(2nd week)

Variables Gender n M SD

M 51 2.19 .57

Emotional Exhaustion

wk 61 3.19 .58

All 112 273 .76

M 51 2.15 .55

Depersonalization 2wk F 61 213 .56

All 112 214 S5
M 51 2.69 .95

Diminished personal

F 1 2. 44
accomplishment 2wk 6 v

All 112 237 78

Table 4. Burnout difference by gender at the 2nd week

v DV Type IISS  df F p
E.E. 2wk 2731 81.59%** 000
Gender  D.2wk .01 1 .04 .837
D.PA. 2wk 10.07 19.34%** 000
w4k < 001
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Table 5. Burnout at the latter period of teaching practicum
(4th week)

Table 6. Burnout difference by gender at the 4th week

v DV Type 1SS df F
Variables Gender n M SD E.E. 4wk 17.91 05 4]%%%
M 51 2.58 .90
Emotional Exhaustion Gender D. 4wk 23 ! >3
61 338 78 D.PA. 4wk 591 8.59%*

4wk

All 112 3.02 93

M 51 214 .76

Depersonalization 4wk F 61 205 S7
All 112 2.09 .66
M 51 338 .82
61 292 .84

Diminished personal
accomplishment 4wk
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Table 7. The effect of self-efficacy on burnout
(emotional exhaustion)

DV v B SE p t
Teaching =54 15 =52 -3.60%**
Guidance .04 15 .04 28
Self-regulation .06 .14 .04 44
Task preference -37 19 -26 -1.94

= 48, adj R*= 46, p < .001

wk < 001

Table 8. The effect of self-efficacy on burnout
(depersonalization)

DV 1\ B SE B t
Teaching 0.44 14 .06 31
Guidance -26 4 -39 -1.92
Self-regulation 25 13 22 1.92

Task preference ~ -.001 A8 -001  -.007
=09, adj R?= .06, p = .033

Table 9. The effect of self-efficacy on burnout
(diminished personal accomplishment)

DV v B SE p !
Teaching -20 .17 -21  -1.18
Guidance 38 17 43 2.27
D.PA.

Self-regulation -13 11 -09 -.84
Task preference 34 22 26 1.56
=20, adj R*=.17, p <.001
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(Choi & Kim. 2000). o]& g g4 142 2547
of 71 A Adelw A o Aol H 7t
al'e] Yol4=7F Boh(Kim & Chung, 2017: Maslach,
1981). A4 24 F537] Y v &2l 4 Het
o] g1& A% 9ol ¥ 2FE AU QA HE 9
AL =0|7] Al eRIAAN A4 Ats A8
e A o591 w914 s} 2ol MAFTH(Choi & Kim,
2000: Lee & Ashforth, 1990). o]&{3t H|¢1A 3} &4
o] AlglEld Apale] ARTHE FAH 07 Hrlsta A
Fzto] Aoty = Ao g H 7 A sl el @Al o] 24 "t}
(Choi, 2011). wetA] o] ¢} o] AR A7 T2 F &
ole] Tio] Hle A nd aclo] =W o]
0] %] = g & gisl getshe Aol 7HE A st B

ESi=s

7Hd 49] BAL Qe Edmolol ‘A A 1k
AW 55 57’9 FOg o] R BT
&S L a}gok sli=t], o] & ola) thH g | EA oA
U248 g8 754 o] At Wb o] 2 WA g
7] Yt A nd Wn 54 57 M-S Hat
A3} (centering) 3+ & F WQlo] #F& Edlo] A
g AT SHAQ T 2l S48t & HQl
7ke] ATBAE (Table 10)0] AA 9}

Hel, *JEZ“"L o] FEHQ AA M 42% %
Ayee Ao galsie. 59 R 238 Rt
Aol 7h 01 & Hol £ 23] T3 SwelEo]
F4 WQld] 359 PG VA Ao e,
Ee BE B FYE Al e 5YRQe] A=
Table 10. Correlation of the mean centered variables
1 2 3 4
Emotional exhaustion(A) 1
Active motivation(B) - T6*E* 1
Intention to change the GOREE_4gHEk |
career path
A*B 25%* -22%  -08 1

wk < 001, %% p < 01, * p<.05
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Active
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The effect of level of motivation on the

11.

intention to change the career path cased by burnout
DV

(emotional exhaustion)

VIF#S 1.07914 2.41 AFe]of] S8
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